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January 2016
Marking Policy

The Purpose of Marking

At Whiteley Primary School, we believe that the purpose of marking is 

· To value pupils’ work;

· To give constructive feedback to a child to help them move on in their learning;

· To support teacher assessment.

Types of Marking

We recognise that the most effective feedback is often verbal, where a teacher works alongside the child during a lesson, or revisits work with them immediately after, supporting them with their next steps. When this takes place, it is unlikely to be necessary to annotate the work further for the pupil. Use of the ‘TC’ symbol is a reminder to the pupil and teacher that the work has already been discussed. 

Where a child has not received verbal feedback, we would expect work to be marked in some way to show the pupil that you have read and valued it, unless it is in a drafting book. Marking does not always have to be detailed, but it should be clear, concise and understood by the pupil. Teachers should mark in any colour other than green or black so that their marking is clear. This marking could take one of the following forms: 

Highlighted Marking
Teachers may use highlighter pens to indicate on a child’s work where the learning objective/success criteria/ personal target have been met, and where improvements can be made:

Green = Good (learning objective/ success criteria / personal target met)

Pink = Think! (Need to practice or ‘Fix-It’)
In Maths, highlighting a calculation in pink is an indication that the child should re-do the calculation – using the highlighter should discourage pupils from rubbing out their incorrect answer and instead, show their new working next to it. 

Pupils should be taught to use the highlighters themselves when self or peer marking to the success criteria. When marking, teachers/pupils should use a stamper or write to indicate if the work is self or peer assessed.
Corrections, Questions or Challenges

Teachers may identify specific corrections for a pupil to carry out (for example, a spelling to write out or a calculation to redo).  Teachers may also respond to a pupils’ work by setting them a question or challenge to carry out. A ‘prove it’ symbol is provided to indicate when a pupil should carry out a further task. Pupils should be encouraged to respond to marking and it is important that teachers revisit pupil answers/ comments where they have responded. Where a child shows any redrafting, they should use green pen. Green should also be used for any self or peer marking. 
Success Criteria Grids

Where there are clear success criteria for the lesson, shared with pupils, it may be appropriate to have a marking grid to tick which criteria have been met. These can be generated during the lesson with pupils to support them in understanding the criteria, and can support self/peer assessment as well as 

teacher assessment, for example, when carrying out a piece of writing.
Marking to the Learning Objective

Symbols are provided for brief marking to show whether a pupil has achieved or exceeded a learning objective, or if an objective needs to be revisited. If there is no need for follow up, further comments are unnecessary. (Where an objective has not been met, it would be usual to provide further support or opportunities to practice in ‘Fix-It’ time). 
Brief praise comments

Sometimes, a teacher may wish to write a brief congratulatory comment to a child to acknowledge their effort on a piece of work, where they are demonstrated one of our learning values, or to tell them something they are particularly pleased with if they haven’t done so verbally. Up to 3 house points can be awarded for pieces of work, alongside a brief comment regarding what they are being awarded for.  A sticker or stamp can also have the same effect, and show the pupil that you have read and valued their work. However, we discourage use of comments such as ‘well done’ or ‘good work’ as they do little to help a child move on with their learning.
Detailed feedback comments

At times, teachers may decide that a more detailed written comment is required. This may be to value a longer piece of work which a child has been working on and/or to give detailed feedback regarding ways to improve during a unit of work. This type of marking should only be used if time is going to be given for the pupil to read and respond to the comments. 

Assessment annotations

These are for the teachers’ benefit and support periodic assessment and moderation activities; for example, when looking back at a child’s work to make a judgement regarding their learning at the end of a phase. A series of symbols is provided to ensure consistency across the school. For younger pupils, recording the level of support required, any apparatus/resources used and where work was independent are particularly useful annotations. A brief note regarding key learning can also be useful for later assessment – for example, when a pupil explains their thinking in maths, or you observe a pupil using an appropriate method which isn’t clear in their work.
To aid in periodic assessment and moderation, the context and date of a piece of work should be clear. For older children, use of the learning objective as a title is most appropriate. With younger pupils, sticky labels may be used to show the context and date of a piece of work.
NB: In all Key Stages, when adults other than the class teacher work with the children, they should initial the child’s work as they mark.

Frequency of Marking

If marking is to fulfil the purposes defined above, then it is best done soon after the work is completed, and ideally before the next lesson in a sequence of lessons. We acknowledge that marking a complete set of books in detail for every lesson is not realistic, and therefore we encourage teachers to consider the following:

· Prioritising marking time to English and maths, particularly when within a sequence of lessons; in general, ‘LO’ marking is well suited to the non-core subjects, providing that the learning objective is chosen carefully and that key misconceptions and vocabulary are corrected (for example, in science) – although teachers should consider when longer written answers in these subjects provide useful evidence for English assessment.
· Focussing on a group/ particular pupils for more detailed marking, ensuring that over time all pupils benefit from this type of feedback.

· Whenever possible, mark pupils’ books with them during lessons when you are working with them in a guided group, or when you support an individual; you do not need to mark these books again at the end of the lesson. It is likely that your feedback at the point of their working will have more effect than a comment in their book.
· During marking, draw together the books of pupils with similar misconceptions and talk to them about this during ‘Fix-It’ time – use of the ‘TC’ symbol would then be more appropriate than a detailed comment.

· Develop routines with your class and help them to understand the marking symbols and how you use the highlighting – this will reduce the need for comments to be written in explanation. 

· Consider appropriate times for pupils to check their own or others’ work – for example, when discussing reading comprehension answers as a class, or marking a set of calculations so that pupils can see their own strengths and weaknesses. It is still advisable for the teachers to look at the work for assessment purposes, but without the need to mark each answer.
‘Fix-It’ Time
At Whiteley Primary School, older pupils will be given regular opportunities during the week to respond to their teachers’ marking through ‘Fix-It Time’ (FIT). Each class teacher will define when FIT will occur in their classroom and develop their own routines to ensure that the best use is made of the time, but it should occur at least 3 x per week at KS2. During FIT, the class teacher may work with an individual or small group to provide verbal feedback, give additional support based on their assessment from a previous lesson, or carry out marking alongside pupils. It is likely that not all pupils will have FIT tasks for every session, and therefore it is important that additional tasks are available for pupils during this time. Examples of how FIT time might work are as follows:
· FIT is part of the early morning work. Pupils check a tray on their table for their book, and know that if it is there, then a FIT task must be completed. Other pupils work on an early morning task given on the board.

· FIT is incorporated at the start of a lesson for pupils who have misconceptions. Other pupils continue with work started the day before as they are on the right track.

The Child’s Role
Across the school, pupils should be encouraged and taught to self-evaluate their work and identify their own next steps as appropriate.  At KS1 this may be done verbally or visually, using thumbs or smiley/straight/sad faces, but they should also be introduced to the idea of success criteria and can begin to use the highlighted marking.
The ‘HIT’ code is used from Y3 onwards to evaluate maths and may be appropriate at times in other subjects. After a piece of work, children write HIT underneath, and circle the letter that shows how they perceive they got on with the task:


H IT
I need help
         H I  T
   I can do it!

 H I T
      I could teach it

As they move through the school, pupils should be encouraged to combine this with a comment – for example, saying where they need help or explaining why they feel confident.
As mentioned above, at times, it will be appropriate for children to be involved in marking their own and others’ work. This should be in the context of helping them to recognise their own strengths and weaknesses, and supporting each other through peer assessment. 
Writing Targets

In KS1, all pupils have an individual writing target which is kept on a card and which the child should have access to for all writing activities and it should be responded to when teachers mark (usually with the child). When a child meets the target in their writing, this is recorded on the card (star/tick/initialled). When the child has achieved the target on 5 occasions, this will be celebrated and a new target card given. 
At KS2, pupils will progress onto using a ‘Learning Journey’ for personal writing targets. This booklet contains a series of progressive writing targets, which will continue with them throughout the key stage. During a guided writing session, the teacher should select appropriate targets with the pupil for them to work on. This will be indicated by highlighting in the box to the left of the target statement and recording a number next to it to show which target it is (e.g. T1, T2, T3). These targets must be discussed with the pupil so that they understand how to achieve them and should be reviewed regularly. Pupils should have access to the learning journeys for writing across the curriculum.
If a pupil believes that they have met a target during a piece of writing, they should write the target number below their work (T1) and hand in their learning journey with their book for marking. The teacher will then initial/date in a box next to the target if they agree. When a target has been achieved 3 times, the highlighted box should be coloured over in black and a new target selected. Teachers should publicly celebrate pupils’ achievement at achieving their target in the classroom and remind pupils to use their learning journeys regularly. 

In Year 3, groups of pupils will be introduced to the learning journey when the teacher feels it is appropriate. Any pupils who have not yet been introduced to the learning journey yet should continue with a writing target card as used in year 2. 
NB: the learning journey booklets are due to be updated during 2015-16 in light of the removal of levels. Y3 pupils will remain on target cards for writing until this time. Y4-6 pupils will continue to use the statements in their existing learning journeys until they are updated.
Target Setting for Maths

KS1

In Y1, class targets are set and shared with pupils. In Y2, during each maths unit of work, the teacher shares with the children several steps for success – these are named walkers, runners, jumpers, (flyers). A peg system is used, and pupils work with the teacher to place their name on the appropriate target. A child’s name may move through the targets during a unit as they experience success. Flexible grouping, based on which target the pupils are working on, enables teachers to target pupils.

KS2
When working with the ‘4 rules’, teachers are encouraged to share with pupils the stages as laid out in the school calculation policy. Pupils should be aware of which calculation strategy they are comfortable using, and therefore understand which stage on the policy should be their next step.
Across the school, teachers also make use of ‘learn-its/beat-its’ – targets for mental maths which are shared with parents and worked on at home and in school. Times tables practice is also encouraged and pupils in KS2 will have regular opportunities to demonstrate their progress through tables challenges etc.
Monitoring of the Policy
We believe that all pupils should be given high quality feedback, and that a whole school approach to marking supports pupils in understanding the purpose of marking as they move between classes.  This policy will be monitored by members of the SLT through work scrutiny, through observing practice within lessons and through pupil interviews. The purpose of monitoring will be to ensure that marking is used for the purposes detailed in this policy and that all pupils receive quality feedback which enables them to move on in their learning – whether that is written or verbal. 

Year R

  I

Independent task

G

Guided work   

 S

Support needed to achieve the learning objective (please specify)
LO

Learning objective achieved


LO   + 
Learning objective exceeded
R

Revisit initial work

CIL

Child-initiated learning

KS1 & KS2

  I

Independent task


G

Guided work (it may be useful to note how much 

support or scaffolding was given for future levelling purposes)   


 S

Support needed to achieve the learning objective (please specifiy)
 LO

Learning objective achieved


LO   + 
Learning objective exceeded

LO -

Learning objective needs to be revisited (there should be evidence of this 

                                                                                                   occurring).

CIL

Child-initiated learning

Personal target  



Class teacher has discussed the work with the pupil




‘Prove It’ task – identifies a new task or challenge for a child to complete

TCD
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